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: TCRTANCE OP TK2 QIÎESTIOS

Bualc has universal appeal*

To the young and old,

educated and uneducated, rich and poor, ausic has something
to offer.

The realisation of this is causing changes in edu»

catlwial philosophies,

Attempts are being made to find means

to meet those changes and to embody these M w ideals.
piano is usual ly regarded as one of these means.

Class

Although

it is not a new idea, since Lisst used it in the late lSOO*s,
it is now used in a different background and follows a different philoso#iy.

An understanding of its values, and the

relation of these ^ l u e s to this basic philosophy and back
ground of music education, is necessary to a realisation of
the changes taking place in the music education system of
today.

II.

STATS^KMT OP TME PROBL^

The aim of this paper is:
1.

To find some of the aims and values of class piano

as expressed in the views of those %*o advocate it.
2.

To determine the relation of these to the basic

idea in the American philosophy of music education as ex
pressed by leading music educators.

III.

ORGANIZATION

In an attempt to solve this question the following
procedure is followed.

The first part gives the basic idea

in the American music education philosophy, with some
mention of the factors contributory to and the trends sug
gested in this view.

Since a knowledge of the procedures

and phases of class piano instruction is necessary for an
understanding of its aims and values, the second part is
devoted to bringout out some of the important points in this
connection for the benefit of those who are not acquainted
with class piano and how It functions.

Consequently, the

treatment of the material there follows, in the main, the
outline form.

The third part deals with the aims and values

of class piano in a way vdiich brings out their relation to
the American philosophy.
IV,

DELIMITATIONS

Because of the nature of the survey no tables or
statistics are included.
The paper aims not at evaluating either the basic
philosophy or class piano procedures and aims, but rather,
at bringing out the relationship between the two.
little space is given to criticism.

Hence,
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It must be pointed out here that, because of the ap
proach used, the paper. In the aaln, deals with the phlloeophy rather than the application of it, with the ideal rather
than with wtat Is actually going on, although mention of the
latter is aometlmee made.
Usually educators mention three types of class piano:
the elementary class for children, the adult beginner's
class, and the advanced class.

The dlscuaaion in this paper

is limited to the first type, although many of the aims and
values and even procedures apply equally well to the other
two kinds.

A mention of every method and its procedures is

practically impossible; therefore, only some of the most
general and outstanding phases are stated.
Definition of terms.

The word philosophy is here used

in its broadest sense, i.e., not to denote necessarily a
vell-^rganised system of thought, but to refer to any viewpoint or idea underlying a procedure.
V.

BASIC ASSCMPTIDKS

From the very definiticm of the word philosophy It is
obvious that one basic assumption is that there is some sort
of philosophy underlying the music education system and be
hind class piano.
It is also taken for granted that there are different

4
philasophiea concaming muaic education, each developed to
au it the local need# of the eommunlty#

In thia paper the

attempt 1# made to deal with the baale idea rather than the
local ideologies*
Thia basic idea, it la assumed, is that expressed by
leading members of the Music Educator# M&tlonal Conference,
The Music Teachers* National Association, and other educator#
in the field*
VI.

SOLtlTIOH OF THE PROBLEM

The material is mainly obtained from:
1.

Literature on the subject*

2.

Observation of piano classes,

3*

Courses in class piano methods,

4*

Interviews with people connected with class piano.

THE BASIC IDEA IN THE W S I O EDUCATION FHILOSOPHT
I,

STATEMENT OF THE

BASIC AMERICAN MUSIC EDUCATION PHILOSOPHY
During the laet century isuaic haa been alowly rising
to its present position in the school curriculum.

The cry

of music educators for the last fifty years haa been for
"more music in education and more education through music,
and for the removal of music from the exclusive realm of the
upper economic bracket of society and of real or supposed
talent, to a position within the reach of the average indi-»
vidual,

"Music for every child and every child for music,"—

the slogan of the Music Educators National Conference— typi
fies this basic democratic American view, a view which firuls
its partial practical application in the organisation of
bands, orchestras, choral groups, appreciation courses, and
in the tendency toward class instruction and group activity
valuable to the average individual.
The American system, is not unmixed with European
ideas and methods, which are the importation of the early
colonists and a result of the impact of European culture on
American ways and thinking.

In his paper entitled "The Time

1"A Creed for Music Education," Music Educators *
Journal. XXX (1943), 17.

6

Haa Come,** John Growdar, Dean of the School of Music at
Montana State University, eayai
The establishment of the public free schools
and the gradual d eve logent of the curricula
within the schools have been subjected to two
more or less conflicting influences*. Tb* estab- '
liahment of the free school and its original
practical curriculum was a response to a basic
need and a new world philosophy. On the other
hand, methods of teaching and teaching material
followed closely the traditional European pat
tern,^
Implicit in this traditional pattern is the concept of "music
for the talented few"— a view which influenced early music
instruction in the United States*

Its effect can still be

noticed in the field of instrumental music teaching today,
whereas the early schools of music and conservatories affil
iated with the early collegea aimed aainly at the training
of composers, teacher*^ and perfwmers with theonr ond performanoe taking the lead « o n g the school subjects;^ today,
the same trend can still be seen in the instruction of instrumental music, especially in piano;-teaching, which still
is largely in the private lesson st*^**
II,

FACTORS CONTRIBUTORY TO THIS VIEW

The basic American philosophy was not an overnight

^John Crowder, "The Time Has Oo^#'/ P* 2, unpublished
mimeographed copy,
^Edmund Jeffere, Music
the General Co r ^ % Student.
(New York: King's Grown ^ o s e , 19%i^, pp. 103-111%
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fabrication, bat a raault of a long procas» and an outgrcwth
of philosophical approaches plus educational principles, as
well a# social, economic, and political conditions,

A full

discussion of these is impossible in this paper; hcwever, a
brief mention of some of the most important among them is
necessary for an understanding of this basic philosophy.
For purpose of analysis, the factors are treated separately.
However, each la implicit in, and a corollary of, the other;
and it is through their total effect that their influence
on the philosophy can be evaluated.
The Democratic View of gouallty of Opportunity for
All*

H, W. Anderson, superintendent of schools in Omaha,

Htbraska, quotes an American philosopher who says;
The true essence of democracy is not in its
political structure; it Is instead a wide intimate sharing of experience— a truly social
situation.^
Democracy does not premise equality of all, but "equal opportunities for all according to their abilities, Interests and
desires."^
The education system of today is showing signs of
change as a result of this view.

Not long ago the ability

to read languages was thought to be a talent and luxury, and

Ml. W. Anderson, "Music’s Place in Public Education,"
Music Educators National Oonference Yearbook XXÏ (1937), 11.

consequently wga reserved for the "talented" and privileged
few*^

Conditions changed, and public opinion developed ;

there was a demand not only for reading ability but also for
general educational opportunities for the masses*

Thus the

system of public grade and high schools, meeting the demand
of efficiency and aconony, was set up, and class inst?niction
supplanted private teaching.
A similar trend is noticeable in the music education
philosophy.

The right of everyone for a musical as well as

general education is beginning to be recognised.

And, In

contradiction to the aristocratic idea, publie school music
tends "to take that which has been regarded as too difficult
for the average, as reserved for the genius alone, as avail
able for the few, and as restricted to the socially elite,
and make it understandable to, and appreciated by the masses.
The practical criteria of utility and efficiency basic
in American thinking.

The pragmatic view which employs the

principle of utility and which holds that "all propositions

P. Oiddings and W. A, Gilman, Olddinits Public
School Class Method for the Piano# {Boston: èliver bitson
dompany, 1^19), p. li#
7c. J. McCauley, ^ Profesaipnalized Study of Public
School Music, (Knoxville: ' Joseph 1, Advent","
p7*W"
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are true that will work and only so long as they work,”^ is
regarded as another potent factor.

Of this John Crowder

says:
This philosophy has its roots in the thinking
of the Hew England Colonists of the 13th century
and is the viewpoint of many if not most of our
contemporary educ&tioiml philosophies. It is a
distinctly American philosophy, and has a pro
found influence upon all phases of education."
This attitude was also, to a large extent, responsible
for the establishment of the public schools, and has affect
ed the formulation of the curricula therein.

It was, in a

sense, ]mrtly due to it that music was late in assuming its
place among the school and college subjects; on the other
hand, the first music activity in schools was motivated by
it.
The early colonists were imbued with European prin
ciples, and in their preoccuration with the maintenance of
life and with physical expansion found no place for music
for the general student inithéir education system.

Further

more, music activity by some was believed to be recreational
and hence, dangerous to the educational system of the time
in which, following the European tradition, mental discipline

®John Crowder, o^, cit.. p. 3.
all*

10
wâ» the theory in vogue ;

eo that, when and where music

was later introduced among the subjects In colleges, its
intellectual and formal aspects were the ones stressed, and
its approach was from the philosophical, historical and
critical viewpoints.
It was only when music activity was found to meet a
social need that its inclusion was considered.

When first

admitted, it was because of its contribution to the religious
life and aims of schools and colleges, and because of its
value in improving the congregational singing in the churdi
of the community#

Thus, its first introduction took the

form of choral singing, emphasis being put on the reading
of psalmp.^)

On the other hand, the need for instrumental

music came later and thus its introduction as a regular
activity did not keep pace with that of vocal music.
Today, the place of music in the scheme of education
is different.

It meets different needs, the uiKÎarstanding

of which has to be sought partly in the changes In the
economic and social structure of society, and partly in the

10Jeffers, 0 £, cit., pp. ^-9,
11m , Antoine, "The Old Versus the New in Music Eduoation," Music Teacher*s National Association Proceedings.
2 6 261

miV (I9RT, $ - .

^ H e r e differentiation must be made between the kind
of training given in early times, and the one referred to
throughout the paper; the latter saphatiaed the appreciative
aspects, and approaches music more a# an art.
Jeffera, 2E* oit., p* 6.
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different educational philosophies and approaches.
The growth of the population, the complex social structure, the aieclmnlcal trend— all created problem# for the
education institutions in general, and public schools in
particular, to m e e t . ^

In reepwse, the tendency toward

socialisation, apparent in other fields, became especially
prominent in education.

The inclusion of subjects other

than the traditional ones in the school curriculum was
brought about by some factors prominent among which are the
need for better use of leisure time which the machine age
put in the hands of the masses; the necessity for counter
acting the weaknesses in the family as an institution and
furnishing part of the training formerly carried on in the
home; the realisation of the materialistic trend in society;
the mounting demands on the taxpayer *s funds resulting in a
tendency to utilise public schools for outside teaching
agencles;^^ and the exigency for economy of resources to
enable the participation of more people, as well as the view
of education for everyone and education to meet the cry for
social bettenaent.

Their effect on the procedures is notice

able in the tendency among educators to advocate class and

^Crowder, o£, cit.. p. 5.
K, Tremaine, "Report of the Coanittee on Group
Instruction in Applied Music," Music Teachers* National Association Prpoeedinffs. XIVIIl {l9)4j, îlë.
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group instruction for «fficloncy and economy.
There is another side to the effect of the machine
age on music education.

It made available the tools by

which could be brought to the homes, schools, and community
at large.

This helped spread music In the culture.

Other educational annroaches and views.

The change

in the basic ala of education is one of the factors which
has affected the status of music in the educational philoso
phy.

Whereas in the late 10th and 19th centuries the empha

sis in education was on mental discipline— the strengthen
ing of the reasoning power and the furnishing of informa
tion— today progressive tendencies try to meet the "student*®
need for a complete and satisfactory l i v i n g , and the
development of an integrated personality.

This change, it

is believed, came about partly as a result of the organ1stIc
approach to p s y c h o l o g y . The idea of the totality of re
sponse or reaction finds its counterpart in the view that
learning is not merely an intellectual process but implies
physical, emotional, and social reactions and attitudesj
hence, education should provide for these aspects.

Jeffers, og, cit.. p. 121.
^7lbid.. p. 109.
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In connection with this H, Anderson statesi
According to the old philosophy of education,
the t e & c M r stressed the acquisition of facts,
specific habits and skills by a passive learner,

and broad flexible techniques. The emphasis la
on the total process by which individuality is
achieved resulting In freedom to grow In origin
ality, uniqueness and creativity,
The realisation of individual differences which came
In vogue at the beginning of the century, and the feeling
that education must provide for varied aptitudes and develop
individual capacities has led and is still leading to the
enlargement and modification of the school curriculum re
sulting in a change in the status of the arts, including
music.

In many cases, especially on higher levels of educa

tion, the feeling that individual desire should be the
starting point has paved the way for having the students
choose their own subjects, under g u i d a n c e . This neces
sitated the inclusion of a wide range of subjects from which
stidents can choose.
Dewey's dictum "education is life" has been used by
many educators with various emphases.

Some stress the

Anderson, op. cit., p. 14.
L, Larson, "The Need for an Adjustment to Modern
Trends in Music Education." Music Educators National Gonference Yearbook. H I (1937), p T % 9 T
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aapact th&t educational experience should connect the theo#
retleal with the practical*

The effect of this is sore

noticeable in the approach to, and content of, subject
matter*

Others have used it to emphaalae the social exper

ience In education and the need for making it a pleasurable
pursuit*

Members of the John Dewey Society have expressed

this latter view by saying:
One of the most significant achievements of
m o d e m educational practice has been the recog
nition of the capacity of enjoyment with which
children are endowed, and the organisation of
educational experience so that this capacity
can be realised through totality of response
within such experience,20
Others, still, advocate that education must emphasise those
aspects which would have a lasting value to the individual
after his leaving school, and which would help in his later
serving the community.
All the factors mentioned so far have exerted an in
fluence on the view of educators concerning the status,
nature and content of music education,

Befcare proceeding

to mention a few of the trends in connection with the con
tent of subject matter, it will be valuable at this point to
review, in the light of previous discussion, the most out
standing views of music educators for justifying the inclusion

^0»Tho Public School and Spiritual Values,** John Dewey
Society Yearbook. VII. quoted in "Piano Workshop," Music
>ntani State university#
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of S8U3ÎC in the school curriculum.
Some educators urge the Inclusion of music for the
sake of better music appreciation and the spread of music
literacy, thus regarding music education as an end in
itself and considering its social values and its contribution
to personality development as by-products of musical aesthet
ic experience.

Others think in terms of what music can do

for the individual and society, and justify its inclusion
in the curriculum on that basis.

Within these two groups

the emphasis vary although there la interlapplng,

A few

are stated below.
I,

The inclusion of music in the curriculum is a

necessary factor for the embodiment of the American philoso
phy of equal opportunity for all.

Thus, each is given a

chance to develop his capacities.

The talented is not

hampered by econcmic disadvantages; the less talented has a
chance to get acquainted with one of the most Important ex
pressions of culture, and to benefit by its values; all are
given a chance to decide what part music will play in their
lives.
II.

Music education as advocated today has values

for both the individual and society.

It helps in the devel

opment of a richer life and of a well-integrated personality
by giving the individual a means of self-expression,

16
aesthetic experience, and a tool for compensation.

S. 0.

Hesser quotes-:
Music is not Jfust a thing to relieve the tedium
of tired hours, not just a thing to be bought and
paid for in concert halls, not just a thing re
served for professional performers, not just a
thing to tickle the tired businessman and amuse
his bored wife, but a thing that can develop in
mao tha eapaeiity f w rich and creative emotional
and aesthetic response to things that a starkly
rational mind amy wholly miss and in missing
leave men's lives Infinitely poor.21
It also contributes to a fuller living by developing such
characteristics as leadership, self-donfidence, selfdiscipline, cooperation, the power of concentration and a
healthy attitude toward competition.

Many of these attri

butes can be attained through group activity, and learning
to work together and sometimes "play second fiddle” for the
advancement of worthwhile

e n d s . 22

A society of well-balanced Individvials, other things
being equal, is a happier and healthier society.

Conse

quently, these values have their repercussions on the life of
the community.

In the opinions of many, they help in laying

the foundation for good

citizenship,

23 and even brotherhood

and peace.

21

S,
Hesser,%odern Trends in Music Education.” Music
Teachers National Association Proceedings. XXXIII (1930), i'4'fI
22AndersonI o£« cit.. p. 12.
Amidon, "Building Citlsenahip Through Music,” Ibid..
p.

23.
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III,

The study of music is necessary for a cultural

background both because of its benefit to the understanding
and study of any people, and the grasp of other phases of
human culture, and because of its contribution to the build
ing of a musical culture in the society of today.

The need

for spreading music literacy, and bringing music as an
Integral part of the life of people today is regarded more
and mere as one of the duties of education.
In the

Music Educators Source Book, the following

statement is made:
We believe in America, we believe that music is
helping to strengthen the power and ideals of our
country. We believe it is our reaponsibility to
bend every effort to the end that this power of
music should reach out the whole life of America
through every community, and contribute its full
share to our national welfare and development.24
17,

Connected with the previous point is the one which
1

advocates the inclusion of music in the curriculum as a neces
sary coiuiterpart to the machine age, and the mechanical trend
in society.

E. Hesser says:

America is a nation mechanically and scienti
fically minded, moving with incredible speed,
¥e live on schedules with every hour of the day
planned. . . we rush through meals. . . we buy
our pleasures, absorb current literature through
book reviews and digests, demand entertainment
at our church services, and surfeited with mass
activities, and membership drives, . . .25

24r, N, Morgan (editor), Music Mucatlon Source Book.
(Chicago: Music Educators Nationaï ' G o n f e r e n c e , 'p7"xï'.
25H#saer,

cit.

1$

The need for a force to counteract this Materialistic and
mechanical tendency %*lch "threatens the artistic progress
of a people,"

and to foster a sound sense of values and

participation in worthwhile activities is the cry among some
educators.

"Machines cannot save us fr<»a social and economic

c o n f u s i o n , s a y s Hatfield.
Dr. Glen Prank, in his book The Role of Music in the
Life of the Time. says:
The arts, and music most of all, can help rather
than hinder us in making conquest of the forces
that today threaten the stability of our social
order and the security of our lives, . . because
the arts bring into our lives the saving grace of
beauty which not only satisfies our emotional crav
ing but lifts us above our machine regulated civ
ilisation so that we shall not be dominated and
annihilated bv our mechanical and scientific
development.**
Thus music is suggested am the force to counterbalance the
mechanical trend in society.
Another side to this consideration lies in the belief
that music as a leisure time activity contributes to social
betterment.^^

The machine age has put leisure time in the

hands of the masses; thus, education should provide whole-

¥. Curtis, loc. cit.
Hatfield, "A Layman’s View of Education," ibid..
p. 25.
Quoted by 5. G. Hesser, 0 £, clt.. p. 243.
^9%,, 0 . Coffman, "Social Betterment Through Lai sure
Time Aetivitiea," Music Educators Nf&tfonal Conference Yearbook. SIX (1937),*T^7.
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soffl® and useful means of recreation.

The study of the arts

offers such a channel.
One may appreciate fine things in life without
understanding them, but the more one understands
them, the deeper and more enduring his apprécia
tion is likely to be.30
V,

The contributions of music to the school spirit,

home life, and comiunlty are used as other justifications.
Not only can school subjects benefit by the study of music,
but, in social gatherings and activities, whether in the
school or outside, music can keep up the morale and offer
entertainment.

In the htxme it can act as a force to

strengthen the fellowship and comradeship there.

In general,

it can bring the school, home, mid community into closer
relationships.
Thus, music finds a place in an educational philoso
phy which advocates vocational and avocat!onal training and
which alms at character training and the enhancement of cul
tural values as well as furnishing equipment for work day,
III.

SOME TRENDS IN MOSIC EDUCATION

The basic philosophy is accompanied by changes in the
approach to the study of music.
the following:

30Ibid.. p. 17.

Among those advocated are

20
More tmmrûm appreciation. When the theory of mental
discipline was popular, elementary schools emphasised
mainly the formal and technical aspects of music instruc
tion, and the colleges, following the European system,
stressed the historical, scientific and philosophical ele
ments.

In fact, in some colleges music was placed among

the sciences.

Today educators emphasise the appreciative

outlook on music.

"The spirit of music should be the guid

ing Influence and not the t e c h n i q u e s . I n like manner,
an attempt la made to bring the vocational and cultural alms
In music education together.

Hence, the idea of a founda

tional functional program, foundational in the sense of
giving the individual a basis for later understanding, ap
preciation, and enjoyment of music, as well as laying the
ground for future study, is one of the basic convictions.^^
A more inclusive appn>ach towarda subject matter.
The philosophy advocates not only the integration between
different fields of study but also the blending of different
phases of the same subject.

It is believed that this atti

tude has its roots in the view of progressive education which
aims at having no sharp demarkatlon between the theoretical

^^Anderson, o£. cit.. p. 13.
32jeffers, o£. cit.. p. 87.
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and the applied.

Its embodiment In the music education

philosophy is noticeable in the tendency today to maintain
an inclusive music program, as well as the trend toward
the practical application of the principles learned.

Many

educates*s, among them Mursell, state that a good music pro
gram must include listening, performing, and creating, and
must have a balance and integration between the expressive,
appreciative, theoretical and practical aspects.
In connection with the inclusion of performance,
E. Jeffers says:
For tnaffiy years the subordination of the performance
of music has been asserted from time to time. A close
relation may here be observed to the ancient dualistic compartmentalised ccmception of spirit and body,
knowledge and action. In close relation to this has
been the compartmental conception of fine arts, which
has removed art from its close connection with daily
living and placed it in the museum and the concert
hall.>3
Thus performance is beginning to be regarded as an
important aspect in music education for the general student,
not only because it helps in fostering appreciation, aids
in linking the theoretical and the practical, but also be
cause it makes music an integral part of life.
In connection with performance, the tendency as seen
in bands, orchestras, choral groups and applied class

33Jeffers, o^. cit.. p. é6.
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instruction, Is toward having both 1earnlog and performance
a social experience.
Other trends In education are mentioned in relation
with principles of class piano.

30MS ASPECTS 0? CLASS PIANO
Class piano is still largely in the experimental
stage.

It is for this reason that a clear-cut presentation

of a stawJard practice is practically impossible,

Methods,

emphasis, principles, procedures, and organisations vary
with different systems, and wach course varies according to
the nature and needs of the particular class.

In this

chapter mention is made of some of the most outstanding
general trends, principles, and phases which picture in
the opinions of many leading educators in the field, in
the hope that an understanding of what a piano class is and
how it works, will be furnished.

This section is by no

means an exhaustive study of how class piano functions, but
only a brief survey.

For clarity, the elementary class of

young beginrwrs is used as an example
I,

PHILOSOPHY AND NATURE OF CLASS PIANO

Class piano does not have as its aim the development
of pianists or specialists.

Its basic philosophy is to

present music fundamentals with their practical application,
using the piano as a medium,^

One of its main aims is to

use effective, efficient and economical means to promote

Ifay Frisch, Galling Ail Plano Teachers. (Music
cators National Conference
, p,
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musical literacy, growth and Interest of the iWlvldual, and
to give him a functional knowledge of music whlèfe will help
both In stimulating him to further study and in enabling him
to enjoy more deeply the valims inherent in music.

Thus

music is the ultimate end; piano the medium.
Toward this end an attempt is made to develop the
desire for creative musical self expression, to enhance the
pleasures of appreciation through active participation and
acquaintance with music, to hook learning experiences to
genuine life activities in the home, school and community,
to develop discrimination between artistic and inartistic
performance,^ and to stimulate and lay the foundation for
the study of other instmments, realising that all these
are not only musically valuable but also meet the daily
needs of the individual and have personal as well as social
benefits.
The piano class is not intended to be a form of indi
vidual instruction in a class set-up.

It la an arrangement

whereby a group of students in the same class are guided to
discover and learn basic music principles simultaneously.
This implies that there is no diversity of activities in the
sense of independent individual work; but though individual

Frisch, Piano Workshop. Î4usic SII4 , Montana State
University.
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problem# are taken up, the attention of the whole group is
directed to the game thing; and what is of value to one
individual benefits other members of the class, too.
II.

QEHSEAL PRINCIPLES AND CONSIDERATIONS
WHICH UNDBRIT THE PROCEDURES

Educators have advocated ideals to be striven for in
class instruction.

Many of these, as will be noticed, in a

sense, conform with some of the approaches and trends men
tioned in Part I.
Piano teaching has been among the last to in
corporate modern psychology into an approach to
the arts. . , Now, however, some piano classes
in the schools are following the same pedagogical
and psychological principles as those emphasised
in teaching other school subjects.?
A few of these principles advocated by various music educa
tors are cited below; although they are all interrelated,
here they are grouped under separate headings for purposes
of analysis.
A;

Use and Place of Interest:
Interest is aroused and maintaiiuid through
1,

Short-time goals, each new lesson introducing
a new thing,

2*

Variety of activity including body movement,

?Prlsch, "Galling All Piano Teachers," (?4usic Educators
National Couferenc© 1949), p. 8.
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3.

A»good and flexible lesson plan,

4.

The feeling of success and sense of accomplish
ment on the part of the child, since, from
the vary first lesson he is able to play some
thing, and see tangible results before leav
ing the classroom,

5*

The attempt of the teacher to develop the
»»vranting to know more* attitude,

6,

The Mse of games, stories, records, flash
cards, the social nature of learning, con
trolled freedom rather than repressive dis
cipline— all these making learning a pleasur
able experience,

7.

The chance given to the child for partici
pation in the class discussion and activity
thus making him a contributor and not merely
a recipient,
Competition and motivation in striving for
the highest level of capability,

9.

Putting interest before drill, pieces before
scales,

10,

Making the child know vdvat he is doing.
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II.

Importano# and Us® of the "Readiness Principle, and Care
In the Presentation of New Questions
Commeoted with these are the following:
1,

Music material Is chosen In terms of the ma
turity and Interest of the individual.

The

child is not presented with works of great
masters from the beginning, but with mater
ial he can enjoy and understand, e.g., folk
songs.
2,

Methods move at a reasonable pace introducing
one new thing at a time,

3,

The principle of proceeding fr<wi the known
to the unknown la applied.^

The first ap

proach is tîu'ough songs which the child knows,
4,

The use of many paths to achieve a given goal
is advocated.

5,

The presentation of a new problem is clear
and concise, within the understanding of the
child.

6,

•

The time element is considered secondary, and
an attempt is made not to aim at reaching a
certain goal in a definite length of time.
Not how long but how well is the motto.

D. Oneills, "Beginner’s Class Piano in the High
Bchool," Nnsle Kducators Journal, XXXIV (April 1946), $6*
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7*

The valu® of imitation la realized especial
ly la the early learning experience.

C,

Application of Realistic Learning
Under this there areKtwo considerations:
A.

Immediate practical application and experience of
what is learned; and

B,

Teaching the subject as a whole, a# it really is.

An attempt is made to:
1.

See the whole before analyzing the parts,

2.

Blend aural, visual and tactual perception and
combine brains, ears and fingers,

3.

Integrate in one lesson ear training, keyboard
harmony, music appreciation, reading, rhythmic
activity, and interpretation in an interesting
and practical way.

0.

Knowledge Taught with Emphasis on its Use
In connection with this there is a tendency towards:
1.

Aiming at giving functional knowledge of
music— music that will be of use later in
social life and for individual expression,

2,

Widening the child’s appreciation by present
ing a variety of material,

3#

Teaching basic fundamentals in relation to
their use and as the need arises.
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B,

Development of Initiative and Individuality
This is aided by:
1,

Giving th® student a chance to analyse prob
lems, make decisions and suggest solutions*

2,

Having the diild himself, as much as possible,
realise the need before presenting drill,

3,

Considering the child’s deyelopnent and not
the subject matter, as of eupreme importance,

P.

Creative Approach to Music and the Realisation of SarTratnlng as a Main Channel in Music Experience and
Growth
Joseph Daltry in hie book, Basic Musicianship, says:
]Mueic i@ a language which must be learned in the
same way each m r # o n l e a m s his mother tongue— -by
ear. Only when the student can sing a great many
good tunes with good intonation and rhythm, only
when he dan speak the language of music should he
try to read it ,5

In this connection:
1.

Exploration and experimentation at the piano are
encouraged,

2.

The rote to note approach is used.

This has soma

other important contributions,
a.

It directly associates piano with the child’s

^Quoted by M, Hein, "Alabama Advances in Piano,'
% s i o Educators Journal. IIZVI (September 1949), 15.
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previous musical experience,^ and thus makes
use of the principle "the thing before the

sign."?
b.

It sets a pleasurable atmosphere by start
ing the leeson^yith a song.

c. It develops expressive playing, and provides
means for self-correction.^
d.

It makes achievement from the first lesson
easy.

e. It helps in reading and playing in all keys.
f . It provides an appeal for home practice and
helps In making the child attempt individ
ual work, independent of the teacher.
0,

Integration with Other Aims and Phases of Education
1.

Group and individual participation are well bal
anced so that both the value of group work and
individual differences are considered.^

%f, Dunlap, "Modern Trends in Class Piano Instruc
tion,” Music Teachers National Association Proceedings.
ixii^
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7B. Ramskill, "Glass Piano Methods,(P a course given
at Montana State University 1949-50.
Dunlap,l£c, cit.

^Lo&. ciS..
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H.

Popularizing the Activity
Lika all other activities class piano needs to be

popularized.10

Suggestions for popularizing it include:

1.

Public performances,

2.

Inviting the parents to attend,

3.

Advertising by means of pictures,

4.

Talks at Farent-Teachers* Association meetings,

5.

Submitting students to festivals*

This not only aids in making the community aware of
the activities in the school, in helping the parents to
understand what they should expect and to offer good prac
tice facilities arel a musical atmosphere, but also aids in
a higher standard of performance and in arousing the inter
est of both the child and the community,
I,

The Realisation of Individual Differences
An attempt is m d e to adapt class Instruction to in

dividual needgH through:
1.

The effort on the part of the teacher to direct
class activity in such a way that all can par12
ticipate, each contributing his beat,

2.

Giving each a chance to play at the piano so

lOPiano Workshop, June 21-July 30, 194# at the Montana
State University, School of Music, directed by P. T. Frisch,
11l * G, Rodgers, "Problems Relative to Piano Class
Methods." Music Educators National Conference Yearbook, XXXI
(1937), 3 l 5 % 9 ,
Wagner, "Problems of Piano Glaaa Teaching," ibid..
XXITT fioiO_ioLn\

10-Ï
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that the problem# of each can be analyzed,13
3*

Supplanting the course by material appropriate
to Individual needs to help each develop at his
own level,

k.

Grouping students with similar problems together,

5.

Having flexible grouping, so that re-organiza
tion at the end of a certain period of time can
be arranged.

Thus individual differences are

tah^n care of within the class set-up and each
l e a m s to find his place in the group*
All these are ideals and principles aimed at in class
piano*

Some of them are applied in many cases, while others

are still not incorporated; yet they represent a goal toward
which many of the methods of class piano are tending*
III.

SOME PHASES AND PROCEDURES OP CLASS PIANO INSTRUCTION
I '

A brief survey of some of the procedures u/ied in class
piano, or at least advocated by many class piano methods,
will act as a preliminary to the understanding of its aims
and values.

Again, here, though the factors are treated

separately, in practice they are interrelated.

13Rodgers, loc. cit.
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A*

Reading
"Sight reading is the recognition and recall of

familiar symbols in new relationships,"^^

Training for

reading «male in class piano aims at giving the student a
functional ability which will help him to read more inter
estingly and for fuller meaning.

This is sought through

what is regarded as the correct procedure and through prac
tice,
3tens in readlsg.

There are four steps in the ap

proach to reading:
A,

Rote singings

The child first leasms to sing a

song and may sing it to words, syllables (do,
re, sai, etc,) letters, finger numbers, or non
sensical sounds.
B,

Observation of the music as it appears on the
printed pages

Usually this is done while the

song is being sung.
C.

Supervised study:

Under the teacher’s guidance

the child is introduced to music material direct
ly through the printed page.

In this, sometimes

the rote approach or observation Is employed as
the need arises,
D.

Individual work attempted by the student.

Ramskill, loc. cit.
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In the process of learning, students may be divided Into
two groups, one playing the top voice, the other the bass
part.
Considerations in reading.

In developing reading

ability, the student is encouraged to develop certain
habits and procedures of analysis among which are:
1.

The analytical approach to the piece after
observing it as a whole,

2.

The habit of observing key signs, meter, form,
direction, temp markings, and dynamics,

3.

The continuous feeling for the pulse, and read
ing rhythmically rather than technically cor
rect,

4.

Directional and unit reading which implies;
a.

Reading in harmonic units whether chords
or chordal patterns presented melodtcal-

b.

Reading by melodic direction, watching
steps and skips, noticing the movement of
melodies whether obli^H^» Parallel or
contrary.

5.

The grasp of the formal aspect.

This Implies

reading phraoewise, and recognising repetitions
sequences and variations.
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Material for sight reading.

Careful selection of

material is necessary corrolary to the use of good |w*ocedures.

The material should be well graded, introducing one

problem at a time, varied, and giving wide acquaintance
with different combination.

Parts of it are to be read

once, others a few times, and some to-be memorized.
In group instruction, sight reading is aided by the
fact that while one student is reading through a piece, the
others may be analyzing it.

This offers another way for

the correlation of ear training with reading ability,
B,

Memorization
"Correct memorizing procedure parallels closely tlie

requirements for developing good

r e a d i n g ,

by the musical and analytic approaches.

and benefits

Here again, cer

tain considerations prove valuable.
Considerations
1.

Memory takes place fundamentally through
the ear,

2.

A musical composition is thought of as a
whole and the details considered in their
relation to the entire picture.

15a. Burrows. “Piano Teaching @6wn to Earth,” Mugsic
Educators National Conference Yearbook. XXXII (1939-40T7
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3,

The eye and touch can be helpful too.

4.

The Intellectual approach through analysis
Is also employed.

Factors encouraging intelligent memorization.

Of

these the moat outataraiing include;
1.

Organized presentation of the material,

2.

Watching, listening and thinking through the
piece while others are playing it.

Memorization is a skill sought after during the first year.
A good collection of material including folk songs, some
themes from works by classic composers, is often employed.
C.

Technique
. Technical development is not considered an end In

itself but rather a means, and its study is motivated and
arises out of a need.

When grasped it is applied to new

m a t e r i a l . W h e n a class Is well directed, technical train
ing can take the form of games.
Considerations.

During the first year attention is

paid to;
1.

Hand position,

2,

Body posture,

1^Dunlap, 0 £. cit.. p. 300.
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3. Beginning of finger strength,
4.

Relaxation and freedom,

5. Developing the realization of varying

tone

qualities; legato, staccatto, forte,piano,
diminuendo, etc.
The amount of technical training.

The amount of

technical training depends on the type of the pupil, the
stage of his development, the method used and the skill
of the teacher.
D.

Creative Element
Glass piano is concerned more with creative expres

sion rather than the mechanical catechism of notation,
scales, lines and s p a c e s . A l t h o u g h the creative approach
permeates all the phases, in the sense of composition there
are a few helpful approaches to original creations,
1.

Building questions and answer# at the piano or
through singing has been used.
by one note.

This may start

After some time it may take other

forms.
a.

The teacher may give the harmony and ask the

l^Frisch, Calling All Piano Teachers. (Music Educa
tors National Conference
, p ."
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class to furnish a melody, or vice versa.
b.

The teacher may sing a phrase and ask
students to give another phrase in answer
to it.

c.

Variations of a tuna and its accompaniment
are also helpful in the creative approach,

2,

A bodily activity often helps in original com
position,

A skipping rhythm, for example, may

translate itself into music,
3,

Telling a story or an event, reading a poem,
looking at nature, using words as guides, all
contribute to the creative element,

4,
E.

Listening to music is another valuable factor,

Rhythm
Plato said:
He who mingles music with gymnasium in the fairest
proportion and best tempers them to the soul may
be rightly called the true musician and harmonist
in a far higher sense than the tuner of strings.18

A similar trend is expressed in class piano methods by
those who hold that "rhythm must be felt rather than in
tellectually analyzed."

Natural bodily responses to

l^Plato, The Republic, translated by Benjamin
Jewell (World Publishing Company, 1945), Book III.
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rhythm through hoppiïig, running, walking, bending, as well
as through dancing, moving the anas, swaying the body are
all advocated in class piano procedures.

While games and

rhythmic drills prove interesting to children, the feeling
for rhythm is further developed through the phrasing of
rhythmic motives and figures.

Note values are introduced

as they come within a song.
P.

Interpretation
Interpretation is implicit in all other phases.

Beautiful, expressive playing is one of the most important
goals of class piano.
1.

Its achievement is sought through:

Developing sensitivity to the expressive qualities
inherent in the music, as well as observation and
understanding of tempo markings, dynamics, ex
pressions, phrasing, tone colors, balance of
parts, pedaling, and a grasp of the fora,

2.

The compreWndlng of style through playing
records and commenting on the performance,

3.

Developing good listening habits since the ear
is the final judge in the matter; positive crit
icism and discussion of the performance of other
members of the class is also a valuable proced
ure.
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Thest points may saom to apply mora to the advanced
piano class*

R<^ôver, from the vary beginning such an

approach is necessary,

kt the start it may take the form

of differentiation between different moods, or the realisa
tion of the general difference between melodies in major
or minor keys, and the effect of that on the interpretation.
Q.

Other Practical Applications of Theoretical Principles
Class piano method# aim at a close connection be

tween the theoretical and the applied.

Thus practical ap

plication of what is usually referred to as theory forms
an important part of the procedures.

Under this section

three aspect# will be considered.
The keyboard.

The presentation of the keyboard is

introduced a# the need arises.

The location of the first

note in the piece is considered in relation to the black
note groups.

As more and more pieces are introduced in

different keys, more notes are located.
Another aspect concerns Itself with the introduction
of the positions of octave# on the keyboard, i.e., high,
higher, hi#iest.
Keyboard harmony.
1,

Transposition:

This includes:
This is mainly done by ear, al-
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thotigh previous analysis of the piece aids the
process.

Transposition is done to familiar and

related keys, and an attempt is made to get aw?iy
from the middle C approach.

Often the first

piece the child l e a m s is not in the key of C,
2,

Simple improvisation to given chords,

3,

Harmonisation of a melody.

Harmonic analysis.
1,

Under this is included:

Aural analysis of primary chord, mainly I and
V7 at first,

2.

Inversions of chords,

3*

Oadentlal and accompaniment forms (harp song,
rolling bass, etc.),

4,

Modes (major and minor), introduced by ear at
first, the pattern is explained later.

Much of the efficiency of a piano class depends on the
course chosen, but even more on the teacher,

"A course is

as good as the teacher who gives it,*^^
A teacher of class piano must not only know the fundameiAala of music, }mve a broad musical backgrouM and knowledge
of music literature, and understand piano work, but must

19Ram#kill, loc. cit.
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also be familiar with and apply principles of psychology
and pedagogy and be acquainted with class work.

Among

other characteristics mentioned by some educators are the
following :
1.

Confidence in the value of class piano,

2.

Ability to manage groups,

3.

Acquaintance with the trends, methods and tech
niques of class piano,

4.

An underetaodlag of the objectives of the school
and of the music prograa and the relation of
class piano to the total picture,

5.

Ability to integrate all phases in a limited
time, by means of a good lesson plan and pro
cedure,

6.

Skill in concealing the mechanism which governs'
the class,

7.

Ability to Impart the knoirledge in an interesting
way,
Ability to get along with the school administra
tion and parents,

9,

The desire to restudy the objectives and revaluate the procedures used,^^

ZOwpiano Instruction in the Schools." Mnslc Educators
m i (May 1945), 34.
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10.

Accuracy in keeping accounts.

To some, a

teachers* training course is an important re
quirement.
A quotation which appeared in the Syracuse Bulletin
suras up this idea effectively:
The successful teacher needs the education of
a college president, the executive ability of a
financier, the hope of an optimist, the courage
of a hero, the wisdom of a serpent, the gentleness
of a dove, the patience of Job, the grace of God
and the persistence of the Devil.21
The idea of a workshop to experiment with problems
related to class piano and train teachers in the field has
often proved successful.

Similarly, the meeting of class

piano teachers to discuss various questions has been advo
cated for the iraproveafônt of the methods.
IV.

ORGANIZATION OP CLASS PIANO

Concerning class organisation, as with methods.
Ideals, and procedures, opinions vary depending on a number
of factors, such as the nature and needs of the class, the
school program, the availability of equipment, etc. , ,
In the grouping certain points are taken into con
sideration;
1.

Age of the students and maturity levels; the
difference usually not exceeding one or two

ZlQuoted by F. Frisch, Calling All Plano Teachers.
(Music Educators National Conference 1949), p. 6,

year#,
2.

Aptitude,

3.

Previous training and experience,

4.

Availability of a piano for practice.

There are a few questions, the answers to which will
bring out the moat important factors in organisation.
A.

To whom la class piano offered?

main currents of thought concerning this question.

There are two
Most

educators believe that everyone, whether in grade, junior
or senior high school, college or university, should have a
cîmnce to join in piano classes.

Nellie McCarty expresses

that view when she says that she believes in cl&ss piano
"for all children sometlim , for most children most of the
time, and for some children all the

t i m e .

"22

On the other

band, some prefqr to have it elective and suggest the en
rollment only, of those in the class vdio fulfill certain
requirements.

This view is voiced by those who hold that

"class piano should be offered to children who qualify as
to musical ability, staixiing in school, regularity of at
tendance and practice facilities.

22#. p. McCarty, "Some Fundamental Principles of.
Teadhlng," Muai&
Mbala Iaaahac&
Teacharm
&a»osiation
Plano Class Teaching,"
Proceedings. ZXIIII (1936), 40.

tws
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B.

Should class piano be intracurrlGular or extra*

curricular?

Those who advocate the Importance of class

piano for all believe in having It intracurricular for the
following reasons :
1.

It is thus regarded as a regular school subject,

2,

There are fewer distractions.

In this case the Ideal la to have it during school hours.
However, if such a time is not available, instruction can
be given after school or during the noon recess.
As to practice facilities, if the school considers
class piano an Important subject, it will offer opportun
ities for practice when that is possible.

Otherwise,

children can practice at home or at some friend *s house.
0.

For how long does the instruction continue? There

is no established pattern in relation to the extent of class
instruction.

Some demand it until the child masters the

fundamentals, acquires skill or shows talent.
provisions seem to offer no definite limit.

All these
In a national

survey thirty-one per cent of the schools offering class
piano were found to belong to this

group,

^4

c^, the other

hand, others suggest definite limits of time the majority

^William R. Sur (Editor), Piano Instruction in the
gchools, a Rational Survey, {Chicago: "kusic Educators
Rational Bbnierence (1 % 9 ) ,
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of which ranges from three to five year»,
D,

When does claaa oiano instruction start?

There

seems to be a tendency among educators to ment ion the second
grade as the suitable time to start piano classes, on the
basis that early instruction lays a better music foundation,
places music on a line parallel with other school sub
jects,^5 and in general is more effective especially that
at that time the child la not too involved in extracurric
ular activities.
Variations from this view cover the two extremes.
Some suggest having the Instruction in the kindergarten
while others believe that instruction at higher levels i»
more practical and benefit a by the reading ability children
acquire in singing

c l a s s e s .

All, however, seem to think

that, regardless of when piano classes start, they should
be offered on high school levels for those who, on element
ary levels, did not have the chance.
^ ^ t is the eouloment needed?

This question de-

pends to a large extent on the size of the class, the space
and finance available.

Though it is the ideal to have

25o, P. Steinwald, "Piano Prelude," The Educational
Music Magasine. XXVI (March 1947), 23.
26"Piano Instruction in the Schools," loc, cit.
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several pianos with a student at each one,
means necessary.
ficient, 27

1,

it

is by no

One or two pianos well tuned can be suf

The rest of the equifKaent consists of:
Dummy keyboards, one for each child.

These

may be;
a.

Flat printed paper or wooden keyboards,
two or three octaves each,

b.

Wooden keyboards with raised but immov
able keys,

c.

Raised, movable but silent keyboards con
sisting of four octaves each,

d.

Improved toy pianos.

The third type is the one preferred since it gives
tactual sense and key action as well as visual knowledge of
the keyboard.

Furthermore, it is more convenient In devel

oping the habit of looking away from the keyboard while
playing.
2,

A paper keyboard picture, thumbtacked on the
wall on which the teacher can illustrate,

3,

Racks for holding the music,

4,

A blackboard, chalk, erasers, etc.,

5,

Tables or desks,

Burrows, ”The Why and Row of Class Piano,”
National Educational Association Journal, XXXFIII (January
19^9), )7.
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6.

Pla#h cards, if possible,

7.

Mysic books including both a course book and
supplementary material.

A good selection of

material is not only interesting and adapted
to the age and experience of the group, but
must be diversified.

Usually it Includes:

a.

Folk songs and dances from different countries,

b.

Themes from the works of great masters.

c. Pieces from different periods in history,
d. Pieces working out some interpretive or
technical problem.
As much as possible, students are rotated at the piano.
Sometimes there are two students there at a tlms,
Vhat is an appropriate number of students in a
class?

This again depends on the teacher’s ability, the

size of the room and the equipment available.

The view

concerning this question seems to range from four to twelve,
with minor variations; some giving six to ten as the ap
propriate number, while others four or five to ten, or

od
eight to twelve,

etc.

The trend seems to be towards

having moderate sized groups, although some classes have

20

E, Burrows, loc. cit.
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been conducted with twenty-four students,
G.
they?
class.

Hdw often are lessons &lven and how long are

This again depends on the individual need of the
For students # 1 0 have no pianos at home, one lesson

per day takes the form of supervised practice and has often
had pleasing

r e s u l t s .

The length of the period depends

on the ages of the children, the frequency of the lesson,
the size of the group, and the stage of achievement.

In

the lower grades, shorter and frequent lessons are advocat
ed, while on higher levels some believe in one hour lessons
twice a week ,30 while others give forty minutes as the
suitable length.
H.

How is the program financed?

piano instruction should be offered free.

Ideally, class
Yet there are

foiBT main plans followed by different schools,
I.

Teachers imy be engaged by the school board on
the same basis as other teachers.

Children re

ceive their lessons free but supply their own
books,
2,

Teachers may be engaged by the school board but
a nominal fee (2$ë to 50é) is collected from

29crowder, The Piano Teaching Workshop (The Music
Educators Rational C o n f e r e n c e ,
30k , W, Qehrhens, Music in the Junior High School
(Boston: C, C. Birchard and Company, l9jo), p. ï l ^
3^Report presented in "Class Piano Methods," a
course frlven at Montana State University, 1949-1950,
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each atudaiît, for «ach lesson.

The students also

supply their own books.
3.

Schools may promise the teacher a certain guaran
teed amount and collect from the children fees
to be used to offset, as nearly as possible, the
teacher's salary,

4.

The program may be self-supporting, fees collect
ed from the students directly by the teacher.

Fees are usually collected in advance.

The amount

depends on the number of students in class and may range
frcmi ten to fifty cents.

Rq matter which plan is used, it

is believed that each results in substantial saving to the
parents.
If the instruction la free, more students would enroll
and the set-up would be more in keeping with the basic Amer
ican philosophy.

However, it is better to have classes with

a small fee than not to have them at all.

Sometimes civic

minded individuals and groups sponsor the program.
It will be noticed that each item concerning the
organisation depends on the other.
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Afro VALUES OP CLASS PIANO

"Why hav® piano olaaaea?" is one of the basic questions
in the answer of which a statement of the aims and values
of class piano can be found.

These values have been expres

sed by advocates of class piano and accrue when school
administrators are interested, when the teaching techniques
are good, when classes are opened to all or at least to many
students, and when the objectives and procedures are clearly
in line with those of the school as a whole,^
There are three considerations implicit in the answer
to this question.

First, what does the study of music funda

mentals and piano playing contribute to the individual and
society; second, why choose the piano for the instrument ;
and third, why have class instruction?
I,

THE VALUE OF MUSIC AND INSTRUMENTAL PLATING TO
THE INDIVIDUAL AND SOCIETY
In the views of music educators concerning the value

and place of music in the school curriculum mentioned in
Part I, is found the answer to the first question*

Not

^John Crowder, The Piano Teaching Workshop. (The
Music Educators NationalConference 1^49).
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only doas amsic instruction and the ability to play an
instrument meet present and future needs, foster music
literacy and a better understanding and enjoyment of music,
but it also helps in character building and the development
of a well-rounded personality.

Characteristics of leader

ship, self-confidence and satisfaction, self-discipline,
cooperation and the competitive spirit can all be enhanced
by the ability to play a musical instrument, piano in par
ticular,

A person who can give entertainment and accompany

or lead a group singing can develop characteristics of
leadership. 2

Plano playing develops self-discipline as

well as offers a means of self-expression.

Self-confidence

and the sense of satisfaction come as a result of the reali
zation of one's ability to do something constructive.

In

accompanying and in ensemble playing cooperation can be de
veloped,

Similarly, the individual's ability to play an in

strument is valuable to society since it can bring the
school and community closer, offer entertainment and foster
the group spirit in social situations, church, club, family
and friendly gatherings.

^Crowder, "Social Values in Piano Study," an unpub
lished mimeo^aphed copy.
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II.

THE SUITABILITY OF THE PIANO AS A MEDIUM

The answer to the second consideration is found
mainly in two facts.
instrument,

First, the piano la a fundamental

Frank Crane said, **Piano is the best door to

the knowledge of m u s i c , I t

is the moat easily obtainable

of the instruments which give a complete musical picture,
presenting elements of melody, harmony and rhythm concur
rently.^

Furthermore, form, interpretation, style, and

music literature as a whole can all be implanted with the
piano as a medium.

It is for this reason that piano in

struction is not only valuable for the presentation of
basic music fundamentals but also as a background underly
ing future study of any instrument.

Organ is another in

strument of this group, yet its scarcity, sise, immobility,
expense and desaand for coordination make it Impractical for
offering elesaantary training.
Second, piano is the instrument best adapted to the
individual’s use in the home and society.

Its availability,

familiarity, and appeal, the possibility of its use not

^Helen Hannen, "Plano Classes in the Cleveland Public
Schools," Music Educators National Conference Yearbook. XXXII

(1939-1940171^0%
^B. Eamskill, "Class Piano Methods," a course given at
Montana State University, 1949-1950.
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only for solo and ensemble instrumental playing but for the
accompanying singing make it an instrument of wide social
use, and makes its study contributory to later life.
Music educators thus urge the inclusion of piano
instruction in the curriculum because of its contribution
to the development of a many-sided im*ogram in music.
III.

THE EFFICIENCY AND CONTRIBUTION
CLASS METHODS AND INSTRUCTION

OF

The advantages and values so far mentioned can apply
equally well to private teaching.

Class instruction has

mere to offer,
A,

The methods and procedures of class piano are

regarded by educators as pedagogically and psychologically
sound.

They point towards an approach which may prove quite

revolutionary in the field of piano teaching.

In spite of

the fact that many of the procedures function more effective
ly in class situations, the principles and methods can act
as an inspiration to the private teacher,
B.

Class piano offers to a large number of people

a chance for musical expression and the acquisition of
basic music elements in an efficient way.

It gives to all

a better understanding of, and foundation in, music, which
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is further aided by the chance for actual participation.
It presents the average individual with functional music
knowledge; it serves those vdio are unable to afford private
instruction and also acta as a laboratory for the discovery
of talent in an inexpensive way; even those who have no
pianos at home are offered a convenient chance through the
"one lesson a day" plan.
C.
way of teaching,

Piano classes present an effective and efficient
fhe combination of a social learning pro

cess with independent performing ability aids in the musical
growth of the individual, augments the effectiveness of the
l@amir% process, helps in arousing and maintaining the
interest of the students as well as fosters personality de
velopment •
From the musical standpoint, class piano offers
good opportunity for a wide variety of musical experience.
Especially on the more advanced stages, it acquaints the
student with a large musical repertory and gives better
understanding of style.

This is not only aided by having

different students interpret different musical works of the
same composer, but a clever teacher can incorporate listen
ing to records as part of class instruction.

The power of

appreciation and a discriminating ability can be outcomes
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of class piano teaching.

Positive criticism and the give

and take of ideas, which Include both appreciation of the
performance of others as well as positive suggestions, con
tribute to the promotion of intelligent listeners.

Thus,

individual differences are not stifled, but encouraged and
developed in a social atmosphere, and directed to channels
where varied backgrounds and aptitudes benefit the whole
group,
"Listening to others is learning for
class set-up thus aids the learning process.

o n e s e l f .

The

Seeing one's

mistakes in another is one step towards their solution.
Similarly, memorization, ear training, and sight reading
can be fostered where the individual listens and watches
through the performance of others.
Socialising music Instruction, as in class piano,
augments the Interest of the s t W e n t , helps make the learn
ing experience a happy one, and offers a good background
where the game attitude finds fuller application.

These

are further aided by the fact that the child is not with
drawn from his companions in order to learn music, but
rather shares its pleasures with them.

^K. W. Barry, "Discussion on Class Piano Instruction,"
Montana Education, XXV (January 1949), 24,
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In the process of sharing music with others the in
dividual develops valuable social characteristics.

Group

spirit and cooperation find a fertile ground in a situation
where students perform together.

The values of healthy

competition can be better fostered in a class situation
especially when the standards are kept high enough so that
the individual is not satisfied with haphazard preparation.
Furthermore, the class set-up offers a natural audience for
the performance and creation of music, and thus helps, not
only in making music-playing a social activity, but also in
developing self-confidence and poise in performance.
D.

Class piano instruction offers a good example of

the economy of means— effort, time, teachers, and finance.
One teacher can teach eight pupils in an hour, each of whom
is learning all the time, Instead of having to spend eight
hours IWlvldually with endless repetition of the same prin
ciples.

From the financial standpoint, the per capita cost

of a lesson is materially reduced; thus, those who cannot
afford private instruction, those who are studying other
instruments and those who want to get acquainted with music
fundamentals, have within their reach an inexpensive way
to learn.
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S,

For the school and the oomnmlty, class piano

has its contribution.
piano

music

learned.

Regular "class instruction places

study on a par with other subjects to be

The diild is thus

study with regularity."^

led to pursue his piano music

It also makes easier the correla

tion of music with other subjects and activities.

Language,

physical education and culture studies are among the fields
which can benefit from class piano.

Furthermore, the

school program profits by the musical foundation laid in
the piano class, by the chance it offers for the discovery
of talent, but even more by the fact that piano classes
make available a great number of students who can serve the
school as soloists and accompanists in assemblies, class
rooms, and other programs.
bution to the home, and the

The same applies to its contri
community at large.

To sum up it can be said that
Class piano la not merely a place where students
learn the mysteries of musical notation, and acquire
skill and virtuoso finger technique. It is a place
where listeners, performers, and composers are de
veloped. It is a place where the joy of musical
participation is discovered. It is a place where
the strength of making music a social activity is
realized. It is a place of broad fundamental

P. Biddings, Public School Class Methods for the
Boston:
Oliver Ditson Company 1919), p. 15.
riano (
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techniques and for fine subtle appreciations.
It Is a place for the development of musician
ship.?
IV.

OBJECTIONS OF CLASS PIANO

Certain objection# have been raised to class piano.
It is appropriate here to mention a few of them and state
some of the answers given by class piano advocates.
A,

The objection that the private teacher is at a

disadvantage when piano classes are established.

To this

the advocates answer that class piano is not intended to
substitute the work of the private teacher, but rather sup
port It.

Both are necessary; class piano trains for general

musicianship while private Instruction concentrates on
special phases.

"A class piano teacher Is like the general

practitioner, while the private teacher is like the special
ised physician.

Both are needed for the essential and coma
plete training of the individual."
In fact, class piano
Instruction builds up the work of the private teacher in
the following ways:
1.

It acts as a place for the discovery of talent
which could later be concentrated upon through

Burrows, queued by Level Shuck. "What the School
Director expects of the Piano Class," M»aie Educators Nation:
Conference Yearbook. XXXII (1939-1940
^F. Frisch, Calling All Piano Teachers. (Music Educa
tors National Conference, 1949^, p. 21,

60
private instruction.
2.

It arouses the interest in piano playing of a
greater number of people,

3.

The methods of class piano can be experimented
upon and applied by the private teacher.

4.

It gives the teacher an effective set-up, which,
if combined with individual lessons, would have
good results.

5.

It gives a good foundation for further piano
study.

The need, however, for cooperation between the school and the
private teacher is realised.
B.

The view that class set-up does not meet individ

ual differences.

The anser to this is given before.^

How

ever, there is the possibility that when class piano is
established as a regular school subject, the size of the
class will be such that in spite of rotation at the piano,
individual differences fill not be developed very effect
ively.

To this, the solution is found in the fact that

even if the child does not play, he gains by seeing others*

9page .31.
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mistake# which are often his own, too.

On the other hand,

the aim toward having more trained teachers seems to be an
attempt at the partial solution of this question.
The seemlnz contradiction between the educational
aim of develonine i?ood eitlsenablD and the enoroach which
aimq at fun in education.

Good citisenehip implies the

ability to cope with hard situations, stand against ob
stacles, and the willingness to do what one does not neces
sarily enjoy.

Some class piano methods, in fact, progres

sive education in general, is condemned of being ^sugar
coated** and thus inadequate in the training of responsible
ind ividials.
In answer educators declare that It all depends on
the teacher** ability.

Progressive education may be used

as a tool for lasy instructor#; on the other hand, it can
be directed to develop individuality, independence, perserverence, and dependability, while still maintaining a
pleasurable learning atmosphere.

CONCLUSION
Class piano Is an attempt at embodying the basic
American music education philosophy, and has a place in the
music education system of the school.

It meets the demo

cratic view and demand for ”aora music In education and
more education through music,^ by bringing music literacy
and appreciation as well as its values whether personal or
social within the reach of the average individual.

Class

piano has southing to offer to the talented as well as
the average.

It follows the pragmatic approach by offer

ing an efficient and economical way of teaching which gives
a fundamental and functional knowledge of music in many of
its phases.

It gives the individual something of lasting

value to him, to society, and to the community in which he
lives.
Class piano instruction in the schools cannot become
>

a universal practice overnight.

There is a need for ade

quate equipment and qualified teachers; but even more, pubI
public opinion must also be aroused to a realization of

yâmt class piano has to offer, and society must be con
vinced of its value— that value which time and efficiency
alone can prove.
Its universal application will be one step towards
the fuller realisation of the slogan "music for every child,
and every child for music."
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